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Abstract. The paper explores the linguo-didactic possibilities of using a blended learning model of Russian as a
foreign language in post-pandemic conditions. The authors propose an innovative model of blended learning on the
basis of the Chinese app WeChat and justify the latter’s advantages compared with other applications: a wide range
of functions, a high degree of interactivity, openness and a free access to various open e-learning resources designed
for Russian as a foreign language and the providing of high motivation of Chinese students for learning Russian.

Four problems have been identified: low effectiveness in implementing the ideas of blended learning, a lack
of electronic teaching resources, a low level of technological training of the learning process participants and the
low efficiency of the existing blended learning models. A definition is given of the concept of blended learning in
post-pandemic conditions. The paper presents a didactic design of the learning process using a blended learning
model of Russian as a foreign language developed on the basis of the WeChat platform: Block 1 — materials posted
in a WeChat public account; Block 2 — materials posted in a public account and using the Bilibili mini-program in
WeChat, Block 3 — material intended for learning in the lesson (partial use of WeChat) and Block 4 — a chat using
avideocall in WeChat.

The paper identifies stages of work within the blended learning model: the initial stage of learning content
development; the stage of classroom differentiation and modification of the teaching materials; the stage of im-
plementing the blended learning model; the stage of correcting and improving the model. The use of WeChat for
teaching Russian to Chinese students allows organizing the learning process for this group of students more ef-
fectively, increasing the students’ motivation and ensuring the durability of knowledge, skills and competencies
in different kinds of language behaviour. It has been proved that the technical characteristics of WeChat make it
possible to substantially reduce the time spent on posting the learning content.

Keywords: blended learning; learning model; traditional learning; online learning; WeChat; Russian as a for-
eign language
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AnHomayus. Bcrarbe HCCIeAYIOTCS IMHIBOAUAAKTUYECKYE BO3MOXKHOCTH IPUMEHEHHS MOZeIM CMelllaH-
HOro 06y4eHHUs PyCCKOMY SI3bIKYy Kak nHoctparHomy (PKH) B ycnoBusax mocrnangemud. [lpeaaraetcs HHHOBA-
LIOHHAS MOZENb CMELIAHHOr0 06y4eHus Ha OCHOBe pazpaboranHoro B Kurae npunoxenus WeChat u o6ocHo-
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BBIBAIOTCS €0 [IPEUMYILIECTBA 10 CPABHEHUIO C APYTUMHU [IPUIOKEHUSAMHU: IUPOKKI Habop GyHKIMI, BEICOKAS
CTereHb MHTEPAKTUBHOCTH, OTKPBITOCTb 1 CBOOOAHDII JOCTYII K PA3HOOOPA3HBIM OTKPITHIM OOYJAIOIIINM d7IeK-
TPOHHbIM pecypcaM, [IpesHa3HaYeHHbIM A7 00y4eH s PyCCKOMY S3bIKY KaK MHOCTPAHHOMY, obecriedeHue Bbl-
COKOY MOTMBUPOBAHHOCTU KUTAUCKUX YUIAIUXCS B U3Y4EHUH PYCCKOTO S3bIKA.

BbisiBIIEHbI 4 TpO6IeMbl: HU3Kast IPOAYKTUBHOCTD P pealnu3aliiy e cMelIaHHoro obydenus, nedu-
LIUT 9IeKTPOHHBIX 0OYYAIOIIUX PECYPCOB, HUBKUI YPOBEHb TEXHONIOINYECKOM ITOATOTOBKY CyOBEKTOB yueOHO-
ro mpolecca ¥ HU3KUi K03dpPUIHeHT [eICTBEHHOCTH CYLIECTBYIOIINX MOZeIel CMelaHHoro obydeHus. JlaHo
OIpefie/leHye MOHATHS CMELIAaHHOro 00y4eHUs B YOIOBUSX [OCTIAHAeMUH. IIpesicTaBlIeH JUAAKTUIeCKUN A1-
3aifH y4eOHOro IIpoliecca ¢ UCIIONb30BaHMEM MOZEIH cMelIaHHoro obydenus PKH, paapaboTaHHOM Ha OCHOBE
matdopmsl WeChat: Biiok 1 — MaTepuassl, pa3MelieHHble B Iy6audHom akkayHTe WeChat; Biok 2 — maTepu-
QJIbl, pasMelleHHbIe B IyOINYHOM aKKayHTe, U UCIIONb30BaHNe MUHK-TIporpaMmsl Bilibili B WeChat, Brok 3 —
MaTepua, IpefHa3HAYCHHBIH [/ U3yIeHUs Ha ypoKe (dacTuaHoe ucnonbaoBaHre WeChat), u Biok 4 — 6ecena
C UCIIONB30BaHUEM BuAeo3BoHKa B WeChat.

B craTbe ompezeneHbl 3Tambl paboTH B paMKax CMELIAHHOrO 00yYeHus: dTall IIePBUYHOT0 GOPMUPOBAHUL
y4e6HOro KOHTEHTa; 3Tall AuddepeH AUy yIauxes U MOAUGUKAIUY YIeOHBIX MATePUAIOB; STAIl PeaIn3a-
LMY MOZENIH CMelIaHHOro obydeHus PKU; sTal KOppeKTUPOBAHMUS 1 COBEPIIEHCTBOBAHUS MOZIE/IN CMEIIaHHO-
ro obyuenus PKU. [IpuBOAATCS IpUMEpHI 33laHui, paspaboTaHHbix Ha wiaTdopme WeChat. Mcnonp3oBanue
WeChat ipu 06y4yeHUN KUTAMCKUX CTYAEHTOB PYCCKOMY s3bIKY I103BOseT Honee adpPpeKTUBHO OPraHU30BaTh
y4e6HBIN [IPOLIeCC AMS JAHHOTO KOHTUHIEHTA YYaIUXCs, IOBBICKTh MOTUBALIUIO CTYLEHTOB U 06€CIIeYUTh IPOY-
HOCTb 3HAHU I, HABBIKOB 1 YMEHUH B Pa3HbIX BUAAX peueBO JesTeNIbHOCTH. JJoKazaHO, YTO TeXHUIECKHe XapaK-
tepucTUky WeChat 1aioT BO3MO>KHOCTh MaKCUMAJIbHO CHU3UTh BpeMEHHEIe 3aTpaThl Ha pa3MellieHue obydato-
I11ero KOHTEHTa.

Kawueswve caroea: cmemanHoe ofydeHue; Mozenb 0OydeHus; TpAAULUOHHOe 0bydeHe; OHIalH-00yue-
Hue; WeChat; pycckuii si3bIK KaK HHOCTPaHHBIN

Arg yumupoeanus: Sup, XKydTuH. Mogens cMeIIaHHOTO 00y4eH s KUTANCKIX CTYLEHTOB PYCCKOMY S3bI-
Ky / SIub XKyitun, H. JI. ®egortoa. — TekcT : HemocpeacTBeHHsbIN // dunmonorudeckuit kaacc. — 2022. — T. 27,

Ne 3. — C. 145-154. — DOI: 10.51762/1FK-2022-27-03-13.

Introduction. The Covid-19 pandemic has
caused an unprecedented global crisis in the mo-
dern world. There are reasons to believe that it will
accelerate many processes taking place in society,
which will, in one way or another, lead to certain
transformations in various fields of life. The mea-
sures taken for the prevention and control of the
epidemic have pervaded all the spheres of human
activity, including education. The coronavirus has
posed many challenges for the traditional class-
room learning, but at the same time has created
new unique opportunities for evaluating the effec-
tiveness of blended learning models, in particular,
those for learning foreign languages.

In recent years, the theory and methodolo-
gy of teaching Russian as a foreign language are
undergoing significant change influenced by la-
test information technology innovations and 5-G
network. Following the pandemic, a trend has
emerged towards a gradual replacement of the
traditional models of learning Russian as a fo-
reign language by blended learning ones. In the
last five years, especially since 2020, issues con-
cerning teaching Russian as a foreign language in
the paradigm of blended learning have had con-
tinuing relevance.
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The aim of the article is to reveal the linguo-
didactic potential of the WeChat platform for
teaching the Russian language to Chinese stu-
dents and to develop a blended learning model
of Russian as a foreign language (BLR model) in
post-pandemic conditions. The study uses the
analytic-synthetic method (analysis of approa-
ches and points of view), the method of obser-
vation (studying the conditions of teaching Rus-
sian and the learning process), the communica-
tive-pragmatic method (studying the particular
features of communication in a foreign language
in the context of blended learning) and modelling
(developing a model of blended learning).

Blended learning of Russian as a foreign

language in a pandemic: current problems

According to the classical definition, blended
learning is the disruptive option and an educa-
tional technology that combines teacher-assisted
learning (face-to-face) with online learning and
involves the student control over the path, place,
time and pace of learning, as well as the integra-
tion of the learning experience with the teacher
and online [Horn & Staker 2011; Christensen et al.
2013].
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The process of adopting and developing blend-
ed learning has not been an easy one. Studying the
history of implementing blended learning in Rus-
sia and abroad in the last ten years shows that it
rapidly develops in the universities of many coun-
tries.

Innovative models have been proposed, for
example, the cyclic model of blended learning
[Baydikova 2020], a model of mobile learning
[Kasatkina 2017; Samosenkova et al. 2019], a mod-
el of blended learning using artificial intelligence
(based on a Chatbot) [Bikkulova & Ivkina 2021;
Al-Qaysi et al. 2019], etc.

However, new approaches have now emerged
in the field of education that criticize and throw
doubt on blended learning. This is due to a num-
ber of problems that have arisen in the process of
implementing blended learning with the spread-
ing of coronavirus infection.

During quarantine period, almost all univer-
sities faced new challenges, which made many of
them change completely to online learning or to
a mixture of online and offline learning and move
the learning process from the classroom to the
virtual medium. As a result, several flaws were
revealed in the models of blended learning. Thus,
according to K. Schwab and Th. Malleret, even be-
fore the outburst of the pandemic there had been
certain risks that could not be eliminated, and
the spreading of coronavirus only increased these
risks [Schwab 2020:7].

Analysis of a number of works on the problems
of blended learning has revealed four problems:

1. Low effectiveness in implementing the ideas of
blended learning

The most serious problem that occurs when
a BLR model is used during quarantine is its low
effectiveness, which is due to a number of factors:
alack of high-speed Internet connection, ineffec-
tive use of the information technologies’ didactic
potential, teachers’ conservatism, etc.

2. Alack of electronic teaching resources

Before Covid-19, the development of on-
line resources for teaching Russian as a foreign
language had been at the beginning stage; be-
sides, there was a lack of high-quality electronic
teaching resources that could provide the effec-
tiveness of the learning process, for a majority
of subjects.

3. Alowlevel of technological training of the learn-
ing process participants

Although various creative models of blen-
ded learning have long been used in different
educational systems, they are not yet sufficient-
ly widespread in the universities of Russia. The
lack of mastery of technological skills by teachers
and learners makes it difficult for them to adapt
themselves to the new learning environment in
a short time. The majority of teachers have not yet
gained sufficient experience of blended learning,
they have a vague idea of what techniques are best
suited for this kind of learning.

4. Low efficiency of blended learning models

The recent years have seen the development
of innovative methods and technologies of blen-
ded learning. However, research in methodolo-
gy and our experience show that a small number
of those who teach Russian as a foreign language
use blended learning models, or they use only
elements of these models. This is due to several
reasons, the main of which, in our opinion, is ex-
pense and too high demands on time, which made
a certain number of teachers and students scepti-
cal about introducing new models of blended lear-
ning and led to internal psychological resistance
to their practical implementation. Compared with
the traditional model of learning, many blended
learning models are not easy to adapt to diffe-
rent learning environments, or to different sub-
jects. Blended learning places greater demands
on the learning process and increases the load of
both students and teachers. On the one hand, be-
cause of the extremely heavy strain and intensity
of classes the teacher finds it difficult to apply in-
dividual approach in the classroom. On the other
hand, the student has to spend much more time
on learning a subject and doing work as an inde-
pendent learner at home, which can lead to stress
in the new conditions that the student is not ac-
customed to. It is our belief that although in this
situation the student’s performance might im-
prove, this does not necessarily result from the use
of a blended learning model, and thus can hardly
serve as something that proves the dependence of
students’ performance on the model of learning.

Among the problems mentioned above,
one that is the most pressing is the didactic de-
sign of BLR models. The world has now entered
a post-pandemic period, which is characterized by
instability, disturbance, complexity and an uncer-
tain future, so that at any moment something may
disrupt the normal course of learning. In our view,
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one of the possible ways of solving this problem
might be a blended learning technology [Fedotova
& Yan Ruytin 2021].

Works dealing with blended learning models
are numerous and varied [Kachalova et al. 2021;
Blinov et al. 2021; Agustin R. Veras 2017]. However,
there is no reason to claim that all the problems
have been solved. Thus, as far as designing blen-
ded learning models is concerned, there is no type
(such as, for instance, the flipped classroom type)
that could be used for teaching different subjects.
Most of the existing models of blended learning
are rigid, they lack flexibility, and their practical
implementation seldom takes into consideration
the psychological condition or the emotional state
of students, or their national characteristics.

One can claim that it is currently relevant to
develop a workable BLR model and design learning
activities based on this model. The model should
not only be efficient but also allow one to control
the amount of psychological pressure on the stu-
dent.

Developing BLR models

in the post-pandemic period

When one is developing a new BLR model, the
main difficulty lies in defining the concept “blen-
ded learning” in the post-pandemic period.

There is still a lack of common understanding
of the term “blended learning”. In the wider sense,
the majority of researchers see it as an agglom-
eration of different theories of learning, means
of learning, models of learning, etc. Analysis of
works shows that in defining blended learning
Russian educationalists focus on combining the
strong points of traditional classroom learning
and online learning [Belovodskaya 2012; Bekishe-
va 2016].

In defining the concept of blended learning in
the post-pandemic period we would like to em-
phasize that there is no fixed format (best possible
relationship of classroom learning to online lear-
ning) for such kind of learning. What is impor-
tant is that a blended learning model contribute
to effective knowledge acquisition and the deve-
lopment of durable skills. Consequently, a crucial
feature of blended learning is its flexibility. When
an accepted BLR model cannot adapt to changing
situations of learning, its successful use will be in
question. In the post-pandemic period, the first
factor to take into consideration in implemen-
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ting blended learning models is the instability
of the learning environment. Even if one or ano-
ther model is accepted, the blueprint for organiz-
ing the learning process can suddenly be disrupted
by social factors that have not been provided for.
To ensure the effectiveness of teaching, a model
should work in such a way that both teachers and
learners can promptly and adequately respond to
possible changes in the learning process. Prac-
tice-based approach to learning foreign languag-
es can also be implemented through the Internet,
so compared with the corresponding models of
teaching other subjects the BLR model does not
have precisely specified requirements for the pro-
portion of autonomous practical classes; besides,
the main teaching materials can be used either
offline or online, which testifies to the flexibility
of the model.

In this connection it can be assumed that in the
post-pandemic period blended learning of Rus-
sian as a foreign language should strike a balance
between classroom learning and online learning.
In the actual process of learning, this model will
constantly change depending on the social envi-
ronment (for example, the deterioration or im-
provement of the epidemiological situation), the
learners’ degree of adaptation, the degree of inten-
siveness of the program and other factors.

Thus, in post-pandemic conditions, the BLR
model is understood as a flexible model of learn-
ing Russian as a foreign language with a constant-
ly changing relative proportion of different lear-
ning formats, one of which predominates in a giv-
en period depending on the epidemiological situ-
ation and the psychological state of the learners.

Advantages of a blended learning model

based on WeChat platform

Implementing a model of blended learning re-
quires one or a combination of several technology
supports as auxiliary training tools that allow one
to organize the learning process in the most effec-
tive and flexible way and realize the potential of
various forms of integrating the learning process
participants. In this case, the teacher’s first task is
to select the suitable tools and combine their di-
dactic potential in the best possible way.

To achieve the goal of greater integration, the
promotion of high quality learning resources and
equality of education, it becomes necessary to use
alearning platform or a mobile app characterized
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by openness and offering foreign students access
to various open resources for learning Russian.
These requirements are matched by WeChat, an
app that is the most popular among the Chinese.

WeChat is a free multi-purpose app developed
by Tencent company in 2011 to provide messaging
services. In 2021, the number of active WeChat us-
ers exceeded 12 billion people. WeChat provides
text messaging, voice messaging and video con-
ferencing not only between individuals, but also
between groups of people.

The first research papers on the use of WeChat
in blended learning were published as early as
2012. Because of the rapid improvements in mo-
bile apps, WeChat is now used not only as a mes-
saging app. It successfully integrates various
resources and has built its own ecosystem with
a wide range of functions, the same as those
of VK, WhatsApp, Facebook, Twitter, Google pay,
TikTok, AliExpress and many other apps. Also, re-
search is in progress on blended learning models
of foreign languages using WeChat [Antropova
2018].

It is appropriate to integrate WeChat into the
blended learning process of Russian as a foreign
language for a number of reasons:

1. WeChat has a highly interactive character,
which online learning is obviously lacking in. Gi-
ven that Chinese students regularly use WeChat
for various purposes, we believe that this app is
quite suitable for widening the channels of inte-
raction between the participants of the learning
process.

2. The functions of the public account and
mini programs built into WeChat can be used as
a network shell for storing, posting and disse-
minating information and integrating learning
resources. WeChat allows teachers and learners
to easily combine all the existing learning re-
sources they find useful into a single database
and post them on the Internet free of charge, in-
cluding materials for classroom, online and in-
dependent learning.

3. Using WeChat in the process of blended
learning of Russian as a foreign language allows
saving the time required for developing a new
platform for posting open information, conse-
quently learners’ motivation is enhanced signifi-
cantly.

In view of the above, it is our suggestion that
WeChat be used as technical support for organi-

zing online learning and promoting independent
learning in implementing the BLR model.

Didactic design of the BLR model using

WeChat

Based on the definition of the term “blended
learning in the post-pandemic period” one can
tackle the task of designing the learning process.
The BLR model using WeChat that we propose for
Chinese students (Level B1) will allow increasing
the quality and effectiveness of teaching.

As is known, management of the learning pro-
cess is performed in stages [Orlov 1988]. Our mo-
del involves four stages:

L. Initial development of learning content.

11. Classroom differentiation and modification
of the teaching materials.

I11. Implementing the BLR model.

IV. Correcting and improving the model.

In every stage, the learning content is deter-
mined by teachers depending on their specific
learning goal and objectives.

Let us discuss each of the stages in greater de-
tail.

L. Initial development of learning content.

Nowadays many researchers admit the com-
plex multi-level nature of the blended learning
model: it is a system consisting of several compo-
nents seen as parameters of the learning model
[Gvozdeva 2020; Graham 2006; Singh 2001]. In the
first stage, the teacher analyzes the content of the
course as a whole and the learning strategies of the
students, identifies factors that impede the acqui-
sition of the knowledge and skills which form the
basis of the learning content.

The teacher’s main methodological tasks are
as follows:

1) defining the overall goal of teaching the
course;

2) preliminary collection and analysis of au-
thentic teaching material, incorporating it into
the plan of the lesson in accordance with the
goal thereof, determining the workable volume
of the material and the time needed for fulfil-
ling the learning objectives in the classroom and
online;

3) getting acquainted with the ways of using
WeChat and its functions, creating a public ac-
count, posting the necessary electronic learning
resources on the public account and in the mini
programs of WeChat and their integration.
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I1. Classroom differentiation and modification
of the teaching materials.

There is no doubt that the teacher’s adequate
assessment of the individual qualities and needs
of every student is extremely important for blend-
ed learning of Russian as a foreign language to be
successful. It is essential to differentiate the class-
room using parameters that determine whether
language acquisition in blended learning condi-
tions will be successful and whether the know-
ledge and skills acquired will be durable.

Thus, before the first class the teacher should
become acquainted with every student using
a survey (WeChat mini-program Questionnaire
Star), a placement test to assess the level of skills
in the Russian language, and a one-to-one chat by

means of a video call in WeChat. This will allow the
teacher to fulfill the following tasks:

1) establish the students’ motivation for learn-
ing Russian and their interests outside the class-
room;

2) find out the students’ professional interests;

3) reveal the students’ attitude to classroom
learning, online learning and blended learning;

4) find out the volume and structure of the stu-
dents’ knowledge of the language, in particular,
gaps in their knowledge;

5) gauge the students’ capacity for autonomous
learning, the degree of self-discipline and personal
responsibility;

6) devise an individual education plan for inde-
pendent work of every student (see Table 1).

Table 1. Using WeChat to Differentiate Students and Modify Learning Content

TYPES OF WORK PARAMETERS TO BE MEASURED

SUPPLEMENTARY

MOBILE FEATURES OBJECTIVE

sibility

« future professional prospects

Testing Volume and structure of language Mini-program Ques- « Devising an individual
knowledge tionnaire Star in plan for independent

Survey « motivation and interests WeChat work

One-to-one chat |« emotional attitude to learning for- WeChat video call « Modification of learn-
mats ing content

« degree of self-discipline and respon-

« capacity for autonomous learning

Based on the analysis of the information ob-
tained the teacher can define specific learning
goals and objectives, put students in mini-groups
and modify the content of the learning materials,
devise a plan for working with these materials, se-
lect electronic learning resources taking into con-
sideration individual psychological traits of every
student.

It is worth noting that the establishment of
a positive correlation between the students’ per-
formance and motivation, the analysis of their
motivational sphere and the identification of the
prime motive are among the most important con-
ditions for implementing blended learning of Rus-
sian as a foreign language.

At this stage, it is important to determine the
students’ emotional attitude to studies. We share
the point of view expressed by I. A. Zimnyaya that
if the learning material itself or the process of its
perception and remembering inspires a feeling of
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joy or satisfaction, this creates psychological con-
ditions for effective acquisition [Zimnyaya 1991]. In
other words, the transformation of passive learn-
ing into active learning occurs only when condi-
tions are created for a positive emotional attitude
to acquiring the Russian language.

Besides, based on the principle of goal-setting
one can claim that building motivation through
setting the goals of learning activity is a productive
educational action ensuring high quality of learn-
ing. An individual learning plan helps the stu-
dent to concentrate on studies, work persistently
and enthusiastically on the learning material and
achieve the goal set.

II1. Implementing the BLR model.

At this stage, students are expected to work us-
ing prepared learning materials provided as three
separate presentations that the students can get
access to by entering a keyword in a WeChat public
account (see Table 2).
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Table 2. Relationship of Blended Learning Model Blocks and Presentations

PRESENTATION 1
(PRE-CLASSROOM WORK)

PRESENTATION 2
(CLASSROOM WORK)

PRESENTATION 3
(ONLINE LESSON)

Block 1 Block 2

Block 3 Block 4

Public account and

Public account WeChat

WeChat

Material to be studied in | Videocall WeChat

the classroom

These presentations include problem-based
activities. We would like to emphasize that at this
stage, for the purpose of building phonetic skills in
Russian, learners perform some of the home activ-
ities orally and under asynchronous control of the
teacher, which allows the teacher to make timely
diagnosis of the learners’ language problems, in
particular, phonetic problems, and creates further
conditions for the interaction between the teacher
and the learners. For example:

Activity 1: ITpouumaiime cr08a U CAOBOCOUEMAHUS,
3anuwume umenue U NPUWAUME NPENodasameto 20-
A0cogvimu coobuserusmu 6 uam WeChat.

To develop listening skills, video activities are
included, links to which are sent to students in the
form of QR-codes. Learners scan the QR-code to
watch a video episode in the WeChat mini-pro-
gram Bilibili. A special function of this mini-pro-
gram is the posting of Danmu. Danmu is a type of
video comment, with viewers’ comments overlaid
directly on top of the video as it is playing, which
makes it possible to combine watching video with
a simultaneous exchange of comments. Owing to
this function, the teacher will be able to know what
problems the learners encounter and what is diffi-
cult for them to understand as they are watching.

Presentation 1, which consists of Blocks 1

and 2, is developed for pre-classroom

independent learning

Block 1 presents the grammar part of the les-
son. The activities are based on the principles of
problem-based learning. The formation of in-
dependent cognitive activity in the process of
verbal interaction is one of the most important
learning objectives. However, in the traditional
model of teaching Russian as a foreign language,
a great dependence of the student on the student’s
book and the teacher is evident. Block 1 provides
authentic examples from video clips or textual
materials from other blocks, learners formulate
grammar rules themselves based on the contexts
suggested, solve learning problems suggested by

the teacher, which lays the foundations for durable
acquisition of knowledge in the topic being stu-
died. When learners face difficulties, they will be
able to type in key terms (for example, ‘complex
sentences with attributive clauses’) in a WeChat
public account and receive a link to a micro video
lesson that contains an explanation of the gram-
mar focus that the teacher found on the Internet
or recorded themselves. It is worth noting that
the public account is open for recording not only
to students of a particular group, it is open to
everybody, which makes it possible to disseminate
learning resources.

Block 2 is an introduction to the lesson. The
main objective of this block is to stimulate the
learners’ interest in the new topic and to lay
the foundations for the practical use of the Rus-
sian language in the classroom. This block includes
work on pronunciation, vocabulary, developing
listening and reading skills. By doing various
activities students acquaint themselves with
grammar features and vocabulary items of the lan-
guage they study, practice using them in different
communicative situations and in different forms
of communication.

Presentation 2 (classroom work). The activities
in presentation 2 are more practice-oriented than
the pre-classroom ones. Students perform the
activities using the language knowledge obtained
and the skills developed. Such activities can also
be professionally oriented. For example:

Activity 2: [Tpedcmagvme, umo Bt 0KOHuUAU yHU-
sepcumem u menepb Bam nyxcno uckamov pabomy
6 Poccuu. Bvibepume 00ur u3 npedroneHHbLxX Caiimos,
cocmagwme csoe pesiome. Omnpaswime céoe pesiome npe-
nodagamearo uepes WeChat.

Activity 3: Omckanupyiime QR-xod, nocmompume
8ude0 3, KpamKo Onuwume, Kax npoxodum cobecedosa-
Hue (ay0uo3anuch MOHOA02A NPUWIAUIE Npenodasame-
1o uepe3 WeChat).

Presentation 3 provides learning materials
for an online lesson using WeChat. In this block,
a complex objective is set — to practice using
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vocabulary and grammatical structures in com-
municative situations of learning, consolidate the
material studied and control the level of forma-
tion of skills and competencies within a particu-
lar topic. One can claim that durable acquisition
of learning material by students is ensured by the
students’ awareness of the professional prospects
of using the language studied. For foreign stu-
dents, the Russian language is not just a medium
of instruction for courses taught in this language,
it prepares them for adaptation in the post-infor-
mation society, where intellect is the dominant
force. The ability to seek information actively and
consciously, absorb and analyze the information
obtained and solve various problems effectively
is extremely important for a university graduate.
Thus, in teaching Russian as a foreign language
it is important to create conditions for students
to have an opportunity to use the language know-
ledge obtained in solving specific problems that
they can encounter in their future career. The
teacher gives students the task to prepare within
a specified period of time for a learning activity,
e.g., arole play “Making a CV and preparing for
an interview”, on their own or in a group. Then the
students work in pairs while the teacher monitors,
evaluates the communication tactics used and
draws conclusions based on the results obtained.

IV. Correcting and improving the learning model.

At this stage, the teacher’s task is to make
a comprehensive evaluation of the learners’
achievements by the following parameters:

1. The quality of implementing the individual
learning plan (25%).

2. Performing pre-classroom activities and
home activities for classroom work (25%).

3. Being active in the classroom (10%) and in
online lessons (30%).

JIuTeparypa

4. Results of the final assessment (10%).

After that, in order to further improve the
model of learning, the teacher should conduct
a survey and have a discussion with students
during the last lesson so as to find out their atti-
tude to this model of learning.

Conclusions. Blended learning is one of the
main directions of the reform of education and
teaching foreign languages in the modern infor-
mation society. This learning format can introduce
changes to the learning process due to the modi-
fication of the traditional approaches to off-line
learning, application of the principle of indivi-
dualization and raising the quality of training fu-
ture professionals. The study conducted shows
that blended learning holds promise for improving
the performance of Chinese students. The didac-
tic potential of WeChat opens up many possibi-
lities for teaching Russian as a foreign language.
WeChat gives students regular free access to
authentic learning material, which contributes,
on the one hand, to the development and deep in-
tegration of electronic learning resources and, on
the other hand, to increasing the students’ moti-
vation for learning the Russian language. The main
advantage and distinctive feature of a BLR mo-
del using WeChat is optimization of the learning
process in terms of interiorization and exterio-
rization. The WeChat app offers a greater number
of alternative forms of applying knowledge of the
language not only in learning situations, but also
in various real-life communicative situations, al-
lows students to meet their cognitive needs and
contributes to better outcomes in teaching the
Russian language.
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